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of a good teacher of a modern language are by no 
means indispensable in Latin, not only because there 
are no rigid standards of right such as obtain in a 
living tongue, but also because the purpose of this 
oral drill is not to make proficient speakers but to 
give a quick, easy and natural introduction to a 
language which will be mainly studied by reading the 
Classics. The old theory was that they were to be 
mentally translated as one went along, and as a con- 
sequence many good students have never reached the 
point of reading easily in the original without mental 
translation as they read French or German. But this 
must be the ideal of the reformed study of Latin, 
and it can be attained much more quickly and easily 
by the direct method as practised by Dr. Rouse. 

G. L. 



THE CLASSICS 

In the present-day civilization, in which the bulk 
of energy is expended along the lines of material 
progress, in which there is the unmistakable inclina- 
tion to express the value of every social force in 
terms of dollars and cents, in which the concrete 
products of industrial education appeal so forcibly to 
the eye, in which there is a marked tendency to con- 
vert so many of our institutions of learning into 
centers of vocational training, and in which time has 
become the scarcest of human possessions, it is no 
great wonder that those who advocate and support 
the higher culture are constantly called upon to show 
the value not only of the higher education as a whole, 
but also of the various courses included under this 
designation. No strong argument is required to con- 
vince those who take a strictly utilitarian view of 
educational courses that those branches which have 
a direct and obvious bearing upon life should be in- 
cluded in any scheme having for its purpose either 
secondary or higher training. But when we come to 
the consideration of the so-called humanistic sub- 
jects whose bearing upon making a living is by no 
means so obvious, but whose influence upon life and 
character is inestimable, it is well-nigh impossible 
to convince those of strong practical bent that such 
studies have any place at all in our modern scheme 
of education. To no other courses on the list of 
humanistic subjects does the latter statement apply 
with greater force than to those embracing a study 
of the Greek and the Latin languages and literatures. 

It may not be out of place in a discussion of this 
kind to point out just why Greek and Latin have 
until recently held a leading position in our modern 
educational system. Only a small percentage of the 
students who have studied either or both of these 
languages ever take the trouble to find out why the 
Classics form such an important feature of their 
educational life; they accept the study of the ancient 
languages as a matter of fact, just as they accept 
other customs and conditions into which they are 
born. Our civilization is essentially European and 
the modern civilization of Europe is based upon that 
of Greece and Rome. As one writer says: "It is 
the essential relation which Greece and Rome have to 



modern civilization which makes the study of their 
spirit so important in modern education". So, at the 
very beginning of the modern civilization, when many 
of the arts and most of the sciences were either in 
their infancy or not yet thought of, the Classics 
formed the bone and sinew of that important educa- 
tional movement known as the Revival of Learning. 
The ancient civilization had come to its end in 
Italy; in Italy the modern civilization began. It 
was soon after the fall of Constantinople that many 
Greek scholars sought refuge in Italy and under the 
patronage of wealth became the teachers of all 
Europe. The first three Italian authors — Dante, 
Boccaccio, and Petrarch — all of whom had made a 
serious study of the Classics, paved the way for 
the early labors of those teachers who, in their efforts 
to collect manuscripts, to make translations and to 
establish libraries, received the indorsement and the 
support of several of the clergy. Enthusiastic pupils 
flocked from England, France, and Germany to lis- 
ten to these Italian scholars and afterwards carried 
the seeds of this new culture to their own countries 
beyond the Alps. In this way the study of Greek 
became a part of the higher educational scheme of 
all the leading countries of Europe. The Univer- 
sities not only made it a part of their curricula, but 
for a long time regarded all other subjects as being 
important only in proportion to their relation to the 
Greek learning. 

It is a well-known fact that the Latin language 
never ceased to be used even after the fall of the 
Roman civilization, but that, from that time on 
through the Middle Ages, it constituted the lan- 
guage of the Church, was the medium of all inter- 
national intercourse, and the instrument for the ex- 
pression of all higher thought. It became the lan- 
guage of the diplomat and of the scholar. All 
treatises on theology, law, science, criticism and 
philosophy were written in the language of Cicero 
and Livy. More than that, it was through the Latin 
and its literature that the, scholars of the time were 
introduced into the life and the thought of the an- 
cient world. It is not strange, then, that Latin, touch- 
ing as it did the scholar and the man of affairs in 
so many points of their investigations and activities, 
should have become at the beginning of modern 
civilization a natural and necessary part of the higher 
learning. Until the middle part of the last century, 
the place of the classical languages in the higher 
education was unquestioned. All Christian nations 
had regarded them as the most valuable source of 
culture and as the indispensable equipment of the 
scholar, whether his investigations lay in the realm 
of science, literature or history. In fact there could 
be no higher education which did not embrace a 
study of the Classics. 

The aim of education is to fit young men and 
women for the highest duties of citizenship and to 
make them useful members of society. How does a 
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study of the Classics assist in any way in the realiza- 
tion of this purpose? 

The usual arguments offered in defense of the 
Classics are that Latin and Greek both in form and 
expression are the most finished languages known to 
the philologist and, therefore, afford discipline for 
the mind and training in exact expression. We are 
told, also, that the Classics because of their beauty 
of thought and expression have a decidedly cultural 
effect upon the mind. Still another argument, and 
one which has been urged with great effect, is, that 
for the expression of elevated thought and lofty 
sentiment, the English language depends almost en- 
tirely upon the Greek and the Latin. 

No one who lays the slightest claim to discern- 
ment will hold that the classical languages as a mere 
linguistic acquisition, apart from the study of their 
spirit and meaning in civilization, would be of any 
great practical value; the value of the study of the 
ancient languages rests in investigating and assimilat- 
ing, through the medium of these languages, the 
spirit, government, religion, and other sociological 
features of the nations who spoke them. Civilization 
is not a spontaneous, but a continuous,, growth ; as 
we look back over its history, it is clear that any 
particular stage of civilization represents the accumu- 
lation of successive stages of antecedent civilizations, 
and yet each stage has some individualizing charac- 
teristic. Even taking into consideration th§ modifi- 
cations which have been made in the higher educa- 
tional courses to suit the demands of the advocates 
of the non-humanistic subjects, it will be seen that 
the bulk of effort in the secondary and in the higher 
education is directed along humanistic lines. By 
humanistic studies we mean those studies whose sub- 
ject matter is MAN as opposed to MATTER, "stud- 
ies that concern themselves with the record of human 
motives, human thoughts, human aspirations, and hu- 
man achievements". In other words, literature, his- 
tory, and language have the largest claim on the time 
and effort of the students in the secondary and in the 
higher stages of culture. Higher education, then, is 
in large measure a study of civilization through one 
or all of these subjects — its purpose is not merely 
to examine the modern , phases of civilization, but to 
trace them as they extend back and are rooted in the 
past. 

Now let us see what nations of antiquity have made 
the largest contribution to our modern life. The 
completest answer to this question is to be found in 
the following statement taken from the report of the 
Committee of Ten on History : 

The tasks that press upon us to-day were first 
recognized in Greece. Here man put before himself 
in definite shape the specific problems which he wills 
to solve. Here he marked out the bounds of gov- 
ernment, art, philosophy, literature, science; formu- 
lated and tested their principles; saw and stated 
clearly their problems. The work of the European 
world was mapped out in Greece, and here direction 
was given to human effort, perhaps, forever. 



Of the Roman contribution to civilization, the same 
report says : 

Roman history is the great central ganglion by 
which the history of the world is connected; Rome 
handed down to us the civilization of Greece, gave 
us community of thought and ideals, rules us to-day 
in civil and ecclesiastical law. Hence Roman history 
lives in the present and must be taught. 

The above statements very clearly indicate that there 
can be no genuine study of the problems of modern 
civilization until we have studied the character and 
spirit of those peoples with wham all the essential 
problems of our civilization originated. Greece 
stands first of all as the center of beauty, giving 
original impulse and direction to those forms which 
appeal to the highest qualities of the soul. Much that 
is most beautiful in literature and art, as well as the 
highest standards of culture and taste may be traced 
to the refining influence of the Greeks. The most 
finished literary productions of modern masters, 
whether they are English, German, French or Italian, 
are based upon Greek models. One finds it impos- 
sible, except in a superficial way, to enjoy, appre- 
ciate, and understand the finest productions of 
modern literature unless he is familiar with the 
Greek sources after which they are modelled. The 
spiritual turn given to physical phenomena by the 
vivid imagination of the Greeks, the deification and 
personification of physical forces and of natural 
objects, as well as of the passions and feelings of 
the human breast, the peopling of mountains, rivers, 
and forests with forms of life — all these form the 
basis of a richly figurative and poetic element in 
modern literature which contributes wonderfully to 
its beauty and without ah acquaintance with which 
genuine appreciation is well-nigh out of the question. 
More than that, Greece has shown us the finest ex- 
ample of democratic government the world has ever 
seen. All governments which strive to give the 
greatest freedom to the individual and to protect him 
against the oppression of tyranny have in mind the 
brilliant example of ancient Greece, where the high- 
est ideal of government was that the state should 
exist for the individual and not the individual for the 
state. The great problems of metaphysics which have 
since involved the human mind in the labyrinth of 
speculation were first comprehensibly stated by the 
subtlety and acuteness of the Greek mind. It does 
not exaggerate matters at all to say that it is im- 
possible to estimate the value of the Roman contri- 
bution to our civilization, in the way of practical 
forms. If we are indebted to Greece for the finest 
moulds in almost every kind of art, we owe a greater 
debt to Rome for teaching us legal, ecclesiastical, and 
political forms. The Grecian civilization stood for 
beauty, the Roman for force; Greece showed what 
heights could be attained by the human intellect, and 
taught all of the nations which followed her the 
meaning of liberty, Rome showed what could be 
accomplished by irresistible force and how to govern 
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the nations by law ; Greece left many models in art, 
in architecture, and in poetry, but Rome left to the 
great nations of Europe the models on which to 
form their three most substantial factors — language, 
laws, and religion. Every student of language read- 
ily recognizes in the French, the Spanish, and other 
Romance languages of Europe the modern perpetua- 
tion of the popular Latin in vocabulary, structure and 
often in form.- The old Roman law forms the basis 
of the civil code for all the Latin races of Europe 
and America. The Roman Church governing the en- 
tire Catholic world by its vigorous and extensive 
ecclesiastical polity simply reflects the spirit and the 
methods of ancient political Rome. No one who 
recognizes the derivative character of our modern 
civilization will hesitate to grant that it is nothing 
short of imperative that students in the higher edu- 
cation whose duty it is to investigate the problems 
of art, literature, science, government, and philo- 
sophy should be well acquainted with the peoples 
who first attacked and in many cases most succes- 
fully solved these problems. 

Now the question is whether such acquaintance 
can be secured through the medium of so-called 
translations and apart from the study of the Latin 
and the Greek languages. The experience of schol- 
ars, the testimony of educators, and the action of 
a discerning public justify us in answering this ques- 
tion emphatically in the negative. It is clear to every- 
one who has studied these languages that the genius 
which produced them has everywhere impressed itself 
upon them. We admire the Greek for its grace and 
vigor, each reflecting to a marvelous degree the chief 
characteristics of the nation which produced it. It is 
only by coming into actual contact with the language 
that we imbibe the spirit and understand the former 
life of the people. There is, in fact, nothing that 
these great nations have left us which tells us so 
much about them as the image of themselves which 
they have . stamped upon their languages. 

The late Dr. William T. Harris, for many years 
U. S. Commissioner of Education and a recognized 
authority on pedagogic questions, even goes so far 
as to say that, 

Of a hundred boys fifty of whom had studied 
Latin for a period of six months, while the other 
fifty had never studied Latin at all, the fifty with the 
smattering of Latin would possess some slight im- 
pulse toward analyzing the legal and political views 
of human life, and surpass the other fifty in this 
direction. Placed on a distant frontier, with the task 
of building a new civilization, the fifty with the 
smattering of Latin would furnish law makers and 
political rulers, legislators, and builders of the state. 

The training which one receives in his own lan- 
guage from study of a foreign language, especially 
the Latin, can not be easily overestimated. The 
thought in any given passage of a foreign author 
must always be obtained by reading the entire pas- 
sage in the original and not by attempting to trans- 
late word for word; after the author's meaning has 



been found out, then the translation becomes merely 
an exercise in English. Such an exercise, requiring, 
as it does, use of judgment and taste in the selec- 
tion of words, the adaptation of idioms, the proper 
apportionment of subordinate and coordinate ideas 
and the correct appreciation of rhetorical values, 
furnishes a valuable adjunct to the study of the ver- 
nacular which instructors in English cannot afford 
to underestimate. The famous Committee of Ten in 
its conference report on English made the following 
important recommendation : 

It is the opinion of the conference that the best 
results in the teaching of English cannot be secured 
without the aid given by the study of some other 
language, and that Latin and German by reason of 
their fuller inflectional system are especially suited 
to this end. 

We stand in great danger at the present time of 
becoming hopeless victims of delusions based upon 
certain exaggerated notions regarding the actual 
progress which we are making in our modern life. 
Both inside and outside of School and College, all 
too frequently do we have dinned into our ears that 
this thing is 'modern' or that procedure is 'up to 
date'. The present atmosphere, very unfortunately, 
causes us to be permeated with the idea that, in order 
to be considered modern, we must cut loose from 
our ancient moorings and regard ourselves as orig- 
inating most that is wholesome in our present-day 
life. This feeling may not be surprising in the case 
of those who are so deeply engrossed in the trans- 
action of every day affairs that they must depend 
largely upon the daily press for their information 
and ideas, but that students and even instructors, 
whose business it is to think and investigate, should 
yield to this popular fallacy, is not far short of 
ridiculous. 

The average school boy and, only too often, many 
a student in college whose study of the Classics has 
not been prosecuted with sympathy and sense, but in 
a purely mechanical way, in his retrospective imagi- 
nation makes the ancient Greek and the ancient Ro- 
man a strange creature, indeed. He often pictures 
him as devoid of flesh and blood and purely an in- 
tellectual product of the constructive historian. The 
student of history and of civilization who in his in- 
vestigations is obliged to go below the mere superfi- 
cial aspect of things is amazed at finding out how 
vast is our indebtedness to the nations of antiquity — 
particularly to the Greeks and the Romans — not alone 
for vital and commanding factors entering into our 
modern life, but for many of the smaller details af- 
fecting our daily existence. He discovers that many 
conveniences and luxuries as well as much of the 
refinement and culture of which we so proudly boast 
and which we often narrowly, if not ignorantly, as- 
cribe to modern cleverness were enjoyed and appre- 
ciated in the individual and the national life of the 
classical nations. He finds out that these nations it 
their private and public affairs entered into the 



THE CLASSICAL WEEKLY 



149 



burdens and pleasures of a civilization as complex 
and complete as our own, and that in the civic, eco- 
nomic, religious and social aspect of their life they 
were confronted, in the main, with all of the ques- 
tions and issues with which we have to deal in the 
twentieth century. The query often arises in my 
mind as to whether or not many of our leading edu- 
cators, and a host of minor ones, are really sincere 
and sensible when they urge with great insistence that 
the ancient languages are 'dead', while French and 
German, algebra and geometry, chemistry and physics 
are intensely practical. Now, can any one possibly 
claim that French or German is of any practical use 
to the American boy in the general acceptance of the 
term practical? Do we acquire any conversational 
fluency in either of these languages after four or 
more years of study? And even if we did, in our 
strictly English environment what purpose would 
be served by this ability to converse? Must we not 
with candor admit that the argument for the study 
of these languages is but an extension of the defense 
for the study of Latin and Greek? that is, in order 
that we may be brought into touch with many of the 
masterpieces of the world's literature whose content 
and beauty are inseparable from their linguistic dress 
and that we may broaden our sympathy by coming 
into contact with those phases of modern civilization 
which have taken a different turn from our own? 
May we also ask, for the purpose of enlightenment, 
whether any student, unless his life's work is along 
technical or professional lines requiring a minute 
knowledge of these subjects, receives any more direct 
practical advantage from the study of algebra and 
geometry, chemistry and physics than from the Clas- 
sics? Do we not in the storm and stress of life 
forget as such every theorem in algebra, every propo- 
sition in geometry, every law of chemistry and 
physics as readily as we do the gerundive construc- 
tion or the intricacies of Greek syntax? 

As a matter of fact not one of the subjects in- 
cluded in the above list is practical in the sense in 
which the term is employed by the utilitarians. Not 
one, except in the case of the specialist, may be used 
directly in earning a living. But they all with the 
possible exception of algebra play a decidedly con- 
spicuous part in the development of power, initiative, 
efficiency, culture and character, which after all 
should be the true aim of liberal education in our 
Schools and Colleges. 

The present outlook with regard to the study of the 
Classics, while not especially encouraging, is never- 
theless not without hope. Latin is holding its own in 
the Secondary Schools of the country. The latest 
available statistics from the National Bureau of edu- 
cation show that during the year 1910-1911 there were 
9,378 High Schools, public and private, with an 
enrollment of 817,653 pupils. The number studying 
Latin was 405,502 or 49.59 per cent. The number 
studying Greek was but a fraction of 1 per cent. 
In the Colleges, where less than half a century ago 



practically all of the students pursued the study of 
Latin and Greek for at least two years, there has been 
a decided decrease in the percentage of students 
taking those languages. This has been due largely 
to the free elective and the group systems, the for- 
mer of which has been entirely abandoned by the 
Colleges and the Universities. 

It is not the purpose of this paper to exalt unduly 
the function of Latin and Greek in the liberal train- 
ing of American youth, nor to underrate the educa- 
tional value of the many other subjects vitally 
necessary for the equipment of efficient citizens and 
capable leaders in the world's movements, but to 
register a protest against the undue emphasis placed 
upon these so-called practical subjects at the ex- 
pense of the classical languages. 

George M. Lightfoot. 

Howard University, Washington, D. C. 
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The Soience of Etymology. By Walter W. Skeat. 
Oxford: the Clarendon Press (1912). Pp. xviii 

-f 242. $1.50. 

Not a few students of linguistic science have to 
thank the popular essays of Whitney and Max Miiller 
for their first interest in comparative grammar, and 
many educated men still owe to these great masters 
whatever knowledge they possess of the life and the 
growth of language. One serious need of our day 
is a book at once sound enough and readable enough 
to perform a like service. 

The title, the preface, and the opening paragraphs 
of Professor Skeat's latest book will arouse in many 
a reader the hope that at last the lack is to be sup- 
plied. All such will share the disappointment which 
the reviewer felt when he learned (page 35) that the 
"great purpose" of the work is to serve as a key to 
the author's Etymological Dictionary of the English 
Language! Even so the first ninety pages may be 
read with pleasure and profit by anyone who cares 
to know some of the guiding principles of modern 
etymology. 

The latter part of the book purports to compare 
the English vocabulary with that of each of the main 
branches of the Indo-European family, except — cur- 
iously enough — Greek and Italic. As a matter of fact, 
however, we get little else than materials upon which 
such a comparison might be based. For whom they 
are intended is not clear : the general reader will not 
be greatly enlightened by lists of related words and 
scholars will prefer to make their own collections 
rather than rely upon an author who trusts Miklosich 
for his Slavic, and has apparently made no use of 
Bartholomae's Altiranisches Worterbuch. 
Columbia University. E. H. SturTEVANT. 



Agamemnon of Aeschylus, with Verse Translation, 
Introduction and Notes, by Walter Headlam. 
Edited by A. C. Pearson. Cambridge: at the 
University Press (1910). Pp. xii -+- 266. 



